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SHARING SPACE & TIME 
●  Who’s in the room? 
●  Creating context 
●  School Social Work and Equity 
●  Niles Township High School District 219 
●  Partnerships: Programs & Outreach 
●  Equity Focus Groups 
●  Strategies to Address Challenges 
●  Information exchange - ongoing Q & A 



Equity in Schools 
Latinos and African American youth are underrepresented in honors courses, AP 
classes, and gifted programs while they are overrepresented among discipline 
referrals, dropout rates, grade retention, and special education (Noguera, 
2008). 
 
 For Black and Latino boys, schools are often a pipeline to prison (ACLU, 2008).  
 
Addressing these issues requires political will and teachers and administrators 
willing to take risks.   
 
Teachers and students navigate the lived reality of the tensions between the 
rhetoric of equity and daily practices that disempower students and teachers 
(Morris et al., 2011).  



Suburban Context 

•  Achievement paradox in the suburbs (Noguera, 2008).  
•  Well-resourced schools in the suburbs are largely unable to produce similar 

results with students of color compared to white students.   
•  Low income and/or students of color in suburban schools are assumed to 

have adequate resources in a “good school” and are often neglected.   
•  Current research on suburban communities documents growing poverty and 

a weak social safety net leaving the school as the main source of support 
(Gonzalez, Lesniewski, & Roth, n.d.).  

•  Limited research on suburban schools documents exacerbated ethnoracial 
divisions and growing patterns of inequality.   



D219 Beliefs & Equity Framework 

"The purpose of D219 is to provide 
an equitable, student-focused 
learning environment where every 
student graduates prepared and 
ready for college."  
 

-- D219 Mission 
Board of Education  

February 2014 

"We cannot reach our goal of having 
every child be college ready without 
addressing race, without addressing 
the achievement gap and the 
institutional practices that hinder the 
progress of our children of color."  
 

-- D219 Superintendent  
Dr. Nanciann Gatta  

August 2013 



D219 Overview 

Niles North  
2200 Students     

Niles West 
2700 Students 

●  6 of 10 speak a language other than English at home 
●  4 of 10 born outside of the USA 

●  60% Non-White 
●  35% Free & Reduced Lunch 

●  93 Languages spoken in our schools 
 
 

Niles Central 
45 Students 



Data = Disproportionality 

Asian Black Hispanic White 

Students* 30.3% 8.2% 12.6% 45.7% 

Teachers* 3.9% 0.9% 1.7% 90.4% 

Discipline** 15.2% 22.3% 16.7% 41.8% 

Calculus** 39.6% 2.4% 6% 45.9% 

AP*** 41% 2% 7% 43% 

*2012-13 IL School Report Card, **2011 DOE OCR & ***2013 AP College Board 



Conceptual Framework 

Social Identity Theory 
 
Borderlands Theory 
 



Social Identity 

•  Focus on how individuals define themselves in their social world with 
regard to social groups in which they place themselves or are placed.  

•  Social identity is a complex phenomenon shaped by social and cultural 
factors and assimilation or rejection of these factors.  

•  A social identity framework helps us understand that as the social 
context shapes social identity, one’s social identity simultaneously 
offers a framework for negotiating and giving meaning to a particular 
social environment.  

•  Teacher’s underlying assumption about ethnicity and race have an 
impact on how different students of color are viewed in the school 
context, making distinctions between “good” or “bad” diversity 
(Randolph, 2013).  

 
 
 



Borderlands 
•  Borderlands theory is grounded in the work of Gloria Anzaldúa, a Chicana 

feminist writer.   
•  The idea of borderlands stems from the literal border between the U.S. and 

Mexico.  It is used as a way to describe the psychological and cultural space of 
having an identity that must be negotiated in different contexts and for people 
that experience multiple social categorizations and must negotiate borders 
between those social groups.   

•  A borderlands identity refers to the ability to be a border crosser.   This idea of 
having to juggle multiple social identities across social contexts.   

•  In this context, we are working to understand how teachers learn to be border 
crossers and navigate their own social identities while helping students 
navigate their own.   



Nepantla 

•  The pain experienced within transnational encounters or border 
crossings (Kavitha Koshy, 2006).  

•  The classroom and the school represent transnational spaces where 
conversations and interactions are often framed from the dominant 
Euro American worldview. Nepantleras can see from multiple 
perspectives.   

•  If these misinterpretations and misunderstandings are not 
addressed, positive social transformation is limited.  

•  This third space, the border culture, becomes a place for cross-
cultural negotiation and engagement.   



Nepantlera 

•  Nepantla is a Nahuatl word representing places of “ambiguity, of 
change, liminal, in-between spaces” Interview, p. 168).  

•  Space of agency and activism.  
•  Invites creating your own meaning and knowledge.  
•  Anzaldúa defines Nepantleras as:  
•  The supreme border crossers [who] act as intermediaries between 

cultures and their various versions of reality and like the ancient 
chamanas, move between worlds. They serve as agents of 
awakening, inspire and challenge others to deeper awareness, 
greater conocimiento, serve as reminders of each other’s search for 
wholeness of being (Speaking Across the Divide, p. 78).   

 



Methods 

•  A part of an overall effort to evaluate equity work in the district.  
•  This study utilizes an extended case method approach, which 

combines ethnographic and a case study approach.   
•  Allows for an extension or re-working of theories that already exist 

(Burawoy, 1998; Miranda, 2002; Villarreal Sosa, 2011).  
•  Theory development happens within a context, that context would 

include the political and community context.  
 
 
 



Focus Groups 
•  Three focus group sessions.   
•  One in each school.  
•  Teachers, administrators and staff were invited to participate at each 

location.   
•  The compositions of the group were fluid and participants attended the 

sessions as they could throughout the designated time.   
•  The focus group interview protocol was a semi-structured, open-ended 

format.   
•  A standard set of questions were asked, but follow up questions were asked 

if other themes emerged.   
•  The numbers in the groups ranged from 1-10 at any given point.   
 



Guiding Questions 

•  How do teachers/staff/administrators understand their own racial 
identities in this racially mixed suburban context?  

•  How do teachers/staff/administrators define equity and how does 
this definition inform how they work with students?  

•  What do teachers/staff/administrators do to promote equity in their 
classrooms and school?  

•  What do teachers/staff/administrators see as the challenges and 
successes of the various equity initiatives such as professional 
development, programing, and institutional changes?  



Sample N=22 

•  Mean age 37.5 (Range: 23 – 61) 
Roles 

•  Teachers (Math, Science World Language, ELL, Special 
Ed and English) 12 

•  Leadership Role (Deans, Teacher Mentor, Directors) – 5 
•  Counselor – 2  
•  Administrative Assistant/Paraprofessional - 1 



Sample 
District Diversity Training 

 None – 5 
 1-2 events – 13 
 3 + events – 3 

Gender 
 Male – 7 
 Female – 15 

Race 
 White – 9 
 African American/Black – 5 
 Indian/Asian – 4 
 Latina/o- 2 
 Middle Eastern – 1 
 Multi-Racial - 1 

 
 
 



Definitions of Equity 

•  All students exposed to academic rigor 
•  Giving kids what they need and ensuring they have 

access to what they need.  
•  Students seeing teachers that look like them.  
•  Curriculum that reflects students’ ethnicity/race. 
•  Addressing racism in the classroom when it occurs.  
•  Addressing issues of bias.  



Pair-share: 1 min/each + 2 min cross-talk 

Describe the neighborhood 
where you grew up. 



What does where we come from have to do 
with racial equity in schools? 

Reflections 

What’s the difference between race & racism? 
 



Twins Chewing Gum 
 

Unpacking the Invisible Backpack 
Peggy McIntosh 

What’s the relevance 
of gum chewing? 



Small Groups 

Where do they come from? 

What are some stereotypes that exist 
about your culture? 

Are they positive, negative or both? 



Just like we have many 
identities, our students 

do too… 

“The problem with stereotypes is 
not that they are untrue, it’s that 

they are incomplete.”   
  

-- Adiche, The Danger of a Single Story 
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Difficult Times & Current Stressors 

Community violence 
Targeted violence 
Political unrest 
Terrorist attacks 
Discrimination- racial and religious 
Hate attacks 
Modeling of negative behaviors and rhetoric 
Recent immigration, acculturation, refugee 
status 
Anti-immigrant rhetoric   
 
 
 

Poverty 
Day-to-day stressors 
Acute and chronic trauma exposure 
Bullying 
Intolerance 
Academic challenges 
Financial challenges 
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Understanding Race & Privilege 

NASP (2016) – Understanding Race and Privilege  26 

q  Acknowledge and understand how our own experiences and 
upbringing influence how we view world 

 
q  Differences in identity and struggles related to place and power 

are woven throughout social and political history and culture 
q  Diversity has been country’s strength but path to equality and 

mutual respect has been rocky 



Role of Privilege 
 

• Many have never been asked or required to reflect on own privileged status 

• Uncomfortable, discordant with common narrative 

• Have seen it as suppressing but not always acknowledging the benefits 

• Comes in many forms and also assigned within groups 

• Problematic when: 

 It skews our personal interactions and judgments 

 Contributes to or blinds us to systematic barriers for those who do not 
 possess a certain privilege…thus perpetuating inequity 

• Concept of “unearned advantages” 

“Privilege is not visible to its holder; it is merely there, a part of the world, a way of life, simply the way thing are.” (Wideman & Davis, 1995)  
 

 

NASP (2016) – Understanding Race and Privilege  27 



Bias 
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q  Overt Bias 
q  Explicit Bias 

q  Conscious 
q  Deliberative 
q  Social and personal values 
q  Self-Report 

q  Implicit Bias 
q  Unconscious 
q  Spontaneous/automatic 
q  Habit from direct & vicarious experience 



Self-Reflection Questions 

NASP (2016) – Understanding Race and Privilege  29 

1.  When was the last time you had to think about your ethnicity, race, gender 
identity, ability level, religion, and/or sexual orientation? What provoked you to 
think about it or acknowledge it? 

2.  When using social media, how diverse if your feed? How diverse are friends 
and followers? 

3.  How do you respond when others make negative statements towards 
individuals of a different ethnicity, race, gender, ability level, religion, sexual 
orientation and/or gender identity than yourself? 

4.  How often do you go into social settings where the majority of individuals are 
of a different ethnicity, race, gender, ability level, religion, sexual orientation 
and/or gender identity than yourself? 

5.  If you recognized your privilege, what did you do with this realization? 



School Social Workers and Equity 

School social workers uniquely positioned to challenge 
injustices and foster educational equity. 
 
Skills to facilitate relationships between groups and 
cultivate educationally affirming environments.  
 
Social work is the only profession that requires an 
understanding of structural racism and competencies to 
address race and racism.  





"The purpose of D219 is to provide 
an equitable, student-focused 
learning environment where every 
student graduates prepared and 
ready for college."  
 

-- D219 Mission 
Board of Education  

February 2014 

D219 Beliefs & Equity Framework 

"We cannot reach our goal of having 
every child be college ready without 
addressing race, without addressing 
the achievement gap and the 
institutional practices that hinder the 
progress of our children of color."  
 

-- D219 Superintendent  
Dr. Nanciann Gatta  

August 2013 





Addressing	these	issues	requires	political	
will	and	teachers	and	administrators	willing	
to	take	risks	(Weisman	and	Hansen,	2008).	
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D219 Overview 

Niles North  
2200 Students     

Niles West 
2700 Students 

●  6 of 10 speak a language other than English at home 
●  4 of 10 born outside of the USA 

●  60% Non-White 
●  35% Free & Reduced Lunch 

●  93 Languages spoken in our schools 
 
 

Niles Central 
45 Students 





Data = Disproportionality 

Asian Black Hispanic White 

Students* 30.3% 8.2% 12.6% 45.7% 

Teachers* 3.9% 0.9% 1.7% 90.4% 

Discipline** 15.2% 22.3% 16.7% 41.8% 

Calculus** 39.6% 2.4% 6% 45.9% 

AP*** 41% 2% 7% 43% 

*2012-13 IL School Report Card, **2011 DOE OCR & ***2013 AP College Board 





How our students see themselves... 

Muslim 

Jewish 

Eritrean 

Polish Korean 

Haitian 

Greek 

Black 

African-American 

Filipino 

Jamaican Bangladeshi 

Romanian 

Puerto Rican 

Mexican 

Belizian 

Cuban 

Russian Iraqi 

Nigerian 

American 

Assyrian 

Peruvian Guatemalan 

Spanish 

Dominican 

Chilean 

Costa Rican 

Arab 

Vietnamese 

South Asian 

Asian Indian 

Armenian 

Hispanic 

Bosnian 

Albanian 
Greek 

Bi-racial 

European 

Norwegian 

Ukrainian 

Serbian 

British 



Initiating Effective Teacher-Student Relationships 

Students’ first impressions of teachers affect their 
●  sense of trust in the teacher 
●  inclinations to engage (or not) 
●  propensity to set ambitious goals for achievement 
●  willingness to be industrious 
 



Equity Focus Groups 

Teachers Engaged in Learning about Race and Equity 
 
I just attended anything that I saw that Corrie held. I was like okay, I need to become more 
knowledgeable, so I would just attend.  So she would do like “Real Talk for Race” which 
was like something after school, so I would I attended that or it was a “Lunch and Learn” 
during school where she had students share their stories about race and how they classify 
themselves as white even though they’re Assyrian.  So I would attend that and just different 
things she’s held in the school. 

 



White Teachers as Observers/Participants 
•  Yeah, so I’ve just kind of been more of an observer so if there are initiatives at 

school or something, I’ll attend them just to kind of get a better idea. I went to 
the white privilege conference so that kind of uh reaffirmed some things and 
also made me, once again, just educated. I’m more aware of the society that 
we live in.  

•   A lot of times when there are events at school, like “cafecito” or like cultural 
events or even just like religious things, I just like to go to observe and kind of 
just understand.  



Focus Group Results 
Teachers of color negotiating race 
 
I didn’t want to be like them, where where we’re sitting in Corrie’s meeting at 7:30 in 
the morning and they’re just like “we don’t see color in our class, everyone’s equal.” 
They said that, I’m just like oh wow that’s really interesting and I had never really 
thought about it, so it’s just like okay, and these teachers are the teachers who are 
the same teachers that are bashing me. So I didn’t want to be like them because for 
me, its only fair right. The reason why I connect so well with my students is because 
I know them as my student, but I also know them outside of class I know uh what 
their culture brings or whatever it is, like I found out today that one of my students is 
half black and half Latino.  
 
I kind of was on my own journey in a sense of trying to figure out what I was 
because I never felt like I had to classify myself as [Ethnicity/Race] until I started 
working in the education field. 
 



Teachers of Color as Nepantleras 

I know she wears  lot of hats, but something like we were talking about,  listen to 
the new teachers of color that are finding their way maneuvering, hesitant to put 
themselves out there, hesitant to look weak as well.  Fortunately we do find 
within ourselves, within our department, within the school, people we can turn to 
with tenure, people we can talk to, but we have to go find them ourselves.  If we 
are truly trying to support our new teachers then maybe that’s something we can 
add...  



White Teachers as Nepantleras  

The lived experience of race 
 
I work with ELL students, and I’ve had so many students tell me, they 
say well I’m in this class and the teacher is ignoring me and I work 
very hard and this teacher doesn’t like us. only focuses on the white 
kids and I hear it over and over, not just from the one student, but 
from many students, from many different teachers, and I wanna 
believe, no it’s not really going on, you know like that’s not really 
happening.  

 



White Teachers as Nepantleras 

•  I’m a math teacher, but I am out of the classroom working as a consulting 
teacher as part of our peer assistance and review program with new teachers 
and tenured teachers that might be in trouble.  I had a [Race] teacher on my 
caseload who was having a significant amount of trouble with her department 
at the school.  It was shocking to me the amount of racism that we were 
encountering with with professionals and teachers and and I think I learned a 
lot about myself too. 



Focus Group Results 
Conversations about Race 
And I know our faculty, for such a diverse school population, is pretty much 
really white. And I grew up in a very diverse community so as a white man 
it’s easy for me to have conversations about race. But I do find that a lot of 
my white colleagues have difficulty talking about race. 
 
I do want to say that Beyond Diversity, after I came back from there, I did 
start having good discussions about race with my kids and it took a lot of 
courage on my part, not on theirs.  They were very welcoming to talking 
about it, and it’s been a really great experience for me and maybe for 
them too.  



Awareness/Affirmation 
•  My personal experience has more been on a personal journey. I haven’t really understood 

white privilege before I started reading all of the books and everything. But now I’m truly 
aware, like the other day I was in a store and there was a sign, show your ID before you 
write a check, and a young man of color was in front of me. He had to show his ID, when I 
went to show mine the checker said oh you don’t have to. Those kind of things I would 
have never of noticed before but now I’m acutely aware of these things. So it’s been a 
personal journey for me of learning really about the whole idea of white privilege. (white 
teacher) 

•  I think what end up happening and for a long time I thought it was all in my head, and so 
people started validating that this is not in my head, it’s like I would I would get questioned 
a lot about my abilities, if I’m actually doing my job right, that people are noticing that I’m 
not doing my job right, and I would have teachers that would always pull me aside and sit 
me down and just kind of constantly telling that I have to prove myself and that I’m doing 
my job. I’m not sure what you want me to do to prove myself, I’m doing what everyone 
else is doing, like I observed everybody else’s  class.   



Tim Wise 



Discussion Questions 
❖  After watching & listening to How White America Talks About Race, what 

resonates with you? 

❖  What can you do to better ensure that the students you work with are 
not minimized to “a single story” through your work with them? 

❖  In what ways do you think implicit bias affects the ways that our 
students experience school? 

❖  In what ways does race impact your life personally and professionally? 



DIVERSITY INITIATIVES 
Teen Summits 
●  Black  

●  30 North & West students 
●  Bus trip to visit community college 

●  Motivate Me 
●  Black & Latino male leadership 
●  9 students 
●  1st generation 
●  Hosted by Concordia & Loyola 
 

 

Boys & Girls Groups 
●  Notice 
●  9th gr Girls Engineering 

Cohort 
●  RISE 
●  SOAR  



Best Practices 
Culture	of	Dialogue:	
Opportuni)es	for	open	and	honest	discussion	
regarding:	
•  Race	
•  Equity	
•  Needs	of	the	District/school/students	
•  In	a	Mul)lingual	environment		

Culture	of	Collabora0on:	
Equity	is	important	to	all	of	us:	
•  Parents	–	Family	liaisons	
•  Teachers	
•  Staff	 
•  Administra)on	
•  Community	

	
	
	
	
	

Culture	of	Change:	
Providing	the	resources	to	change	culture:	
•  Professional	Development	
•  Crea)ng	posi)ons	that	address	student	needs	

(family	liaisons,	etc.)	
•  Empowerment	of	students		
•  Diverse	Curriculum	Development	

Culture	of	Equity:	
Success	for	all	students:	
•  Celebra)ons	of	diverse	cultures	
•  Challenging	academics	
•  Academic	achievement		
•  Culturally	diverse	educa)onal	staff	
	
	
	
	
	
	
	
	
	
	
	
	



Recommendations 
•  Administrative support/Support of teachers 
•  My huge frustration is they have they hired a lot of staff of color last year, but as far as 

the supports to deal with parents that aren’t used to having their kids be taught by 
people of color and even the students aren’t used to having teachers of color. My 
colleagues aren’t used to working with people of color. Just from every angle, I’ve had 
to deal with something on that level and it’s great to have certain colleagues that get 
it, but I want to make sure the administration really backs up what I’m teaching and 
it’s not just all talk. 

•  Administrators need to speak openly and directly about race.  
•  Accountability/Purpose 
•  I think I would agree on that as far as, alright so we’ve attended these conferences 

now, how are we going to use these in our classrooms or just kind of hold more 
people accountable because you take in all this information. You have to process it 
on your own individual time, but it shouldn’t take all year to do.   



Safe, Supportive, Positive School Climates 

54 

q  Reinforce a positive school climate 
q  Model and teach desired behaviors 
q  Reassure students they are and will be okay 
q  Help manage strong emotions 
q  Reinforce acceptance and appreciation for diversity as 

critical values 
q  Trauma sensitive schools and practices 
q  Social workers and other support personnel consider 

roles in promoting equity.  



Supporting Parents and Courageous 
Conversations!  



Support parents in supporting their children 
•  Latino and Muslim children are growing up in the context of hate and parents 

are tasked with helping them overcome the challenges of discrimination.  
•  The effect of this hate rhetoric on mental health and health is well 

established.  
•  School based interventions that focus on child-child discrimination ad 

teacher – child discrimination.  
•  School social workers can help build relationships between teachers and 

parents and address structural discrimination.  
•  Support parents in educating children about the value of diversity, increasing 

their ethnic pride, how to cope with discrimination, and model advocacy.  
•  Case of Pablo: “There’s nothing harder than feeling unwanted.  I felt 

unwanted.”  
 
 



Cultural Competence versus Cultural Humility 

•  Competence: The traditional notion of competence as a 
mastery of a theoretically finite body of knowledge of 
individuals and defined populations 

•  Humility: This notion incorporates a lifelong commitment to 
self-evaluation and self-critique, to readdressing the power 
imbalances …, and to developing  mutually beneficial and 
non-paternalistic … partnerships with communities on behalf 
of individuals and defined populations.  

                            (Tervalon & Murray-Garcia, 1997) 



Why Cultural Humility?  

•  As practitioners, being aware of our biases and 
being open to the meaning that is created 
through authentic interactions with diverse 
service users is fundamental.   

•  Without this, stereotypes and biases inherent in 
institutions or organizations can become agents 
of historic patterns of marginalization.  

 



Cultural Humility 

•  Takes into account fluidity of culture 
•  Challenges individual and institutions to address 

inequalities.  
•  Instead of focusing on mastery in understanding 

others, this model requires personal 
accountability in challenging institutional barriers.  



Cultural Humility Model 



Individual Level 
Self Reflection 

•  What are my cultural identities?  
•  How do my cultural identities shape my 

worldview?  
•  How does my own background help or 

hinder my connection to students/
communities?  

•  What are my initial reactions to students 
who are culturally different than me?  

•  How much do I value input from my service 
users?  

•  How do I make space in my practice for 
service users to name their own identities?  

•  What do I learn about myself when I listen 
to others who are different than me?  

Address Power Imbalances 

•  What social and economic barriers 
that impact the students?  

•  What specific experiences are the 
students having that are related to 
oppression or systemic issues?  

•  How does my practice actively 
counter and challenge power 
imbalances?  

•  How do I extend my responsibility 
beyond the individual student and 
advocate for change at a larger 
level? (Institutional, local, state, 
national?)  



D219 Students Organized Against Racism 



DESTINATION COLLEGE  
●  4 year cohort (North only) 
●  Academically at-risk  

●  Weakest students. Now min 2.0 GPA required. 
●  1/3 considered Special Education. 

●  1st Generation 
●  Low-income 
●  Intentional recruitment targeting SOC 
●  Goals 
●  Results 

●  All but 1 in trade school. (Benedictine, Northeastern, North Park, Miliken. Some 
OCC) 





Language Access is a Civil Rights Issue 

Title VI of the Civil Rights Act of 1964: Prohibits discrimination on the basis of race, color, 
or national origin in programs and activities that receive federal financial assistance. 
 
Executive Order 13166, Improving Access for Person with Limited English Proficiency 
(2000).  This order does not create new obligations, but rather clarifies existing Title VI 
responsibilities. It discusses what constitutes “reasonable steps” to ensure that clients in 
federally funded programs have meaningful access to the information and services 
provided and looks at four factors: 
 
1. The number or proportion of LEP persons to be served. 
2. The frequency with which LEP individuals come in contact with the program. 
3. The nature and importance of the program, activity, or service to people’s lives.  
4. The resources available to the grantee/recipient and costs. 
 
 



PARENT CONNECTIONS 
 
Family Liaisons 
Niles Township Schools’ ELL Parent Center 

Cafecito 
AFFINITY 

African-Black-Caribbean  
Families  
Fostering  
Inspiring &  
Nurturing  
Independence in 
Today’s  
Youth 

Sorayeh 
 



POWER OF COLLABORATION 
AP Night 
ACT Fun Night 
Black History Month & Coming Together 
MLK Assembly 
NLU ESL STEM Success Grant 
YWCA & Race Exhibit 
Lynda Lowery visit 
 



PASSIONATE TEACHERS 

★  Jason Foster 

★  DJ Kosiba  

★  Betsy Holman 

★  Susie Posnock  

★  Susie Trzaskus 

★  Gordon Booker 

★  Stephanie Akwa 
 
 
 





Resources 
Achieving Racial Equity: Calling the Social Profession to Action: 
http://www.antiracistalliance.com/SWPIRacialEquityReport.pdf 
 
http://www.schoolsoutwashington.org/1431_198/RacialEquityResources.htm 
 
http://www.indiana.edu/~equity/resources.php 
 
Coming Together In Skokie & Niles Township  
 



Leticia Villarreal Sosa 
lvillarreal@dom.edu 


